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Abstract: The shift to a green economy presents substantial barriers to sustainable economic growth. A key component
of promoting a sustainable and green growth trajectory is educating the public about environmental sustainability,
climate change, and the green economy. The main aim of this study is to evaluate students’ understanding of green
economy, and environmental concerns while highlighting the contribution of education to the green transition. The
study was carried out in Kosovo using a quantitative method approach in a sample from 425 students including
undergraduate, master and PhD. The analysis examined in this study are Multiple Regression Analysis, Pearson
Correlations, Cronbach’s Alpha, Inter item correlations, and descriptive statistics using IBM SPSS program Multiple
Regression results showed that students’ intention to continue their education in the green economy was significantly
predicted by factors like comprehension of environmental policies, confidence in comprehending global economic
challenges, and belief in the significance of government policies for the green transition. Significantly, students’
willingness to participate in green economy studies was inversely connected with their comprehension of the role of
law in environmental issues, indicating a possible discrepancy between perceived readiness and actual participation.
The findings indicate that students possess a limited understanding of the green economy and environmental concerns
in Kosovo; however, they are quite enthusiastic about expanding their knowledge, particularly via bachelor’s and
master’s programs focused on these topics. Considering these results, the research proposes that to enhance awareness
and preparedness for the green transition, new educational programs and vocational training efforts should be
established alongside targeted conferences. These initiatives are crucial for providing professionals and students with
the resources necessary for a sustainable future. Proper education can have a fundamental impact on environmental
protection and sustainable economic development thus policymakers and universities must collaborate to create
applicable study programs and curricula that promote a stronger focus on green and sustainable education.

Keywords: Environmental challenges; Education; Study program; Green economy; Legal framework; Future job;
Vocational study and training

1 Introduction

Green growth and the green economy are examples of worldwide trends toward sustainable development [1]. In
order to support sustainable economic development and skill "greening" through knowledge creation, distribution,
and utilization, the study [2] focuses on policy-level collaborations among Vocational Education and Training (VET)
providers, industry, government, and other stakeholders. Eco-innovation is crucial for sustainable practices and
environmental issues, influenced by consumer demand and collaboration. Implementation is hindered by costs and
regulations. Furthermore, study [3] demonstrates that developing skills is essential for harnessing the employment
opportunities presented by green growth, but skill gaps are increasingly hindering the achievement of this potential.
Also, Li et al. [4] demonstrated how education has a major impact on lowering pollution emissions. Another study
emphasizes the green economy and identifies as contributing factors: higher education, media, company policies, as
well as the growth of green economies including carbon taxes, eco-industrial parks, etc. [5]. Additionally, the research
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supports green growth through economic strategies, involving multiple stakeholders and governance structures,
encouraging synergies between environmental sustainability and economic development, instead of merely separating
them.

Khamdamov et al. [6] discussed how important education, innovation, and inclusive growth policies are to
supporting a smooth transition to a green economy. Further, Langthaler et al. [7] found that sustainable and
equitable society depends on people’s capacity for learning, however traditional institutions are lagging in teaching
transformative abilities. Beyond transmitting technical abilities, Vocational Education and Training (VET) is not
clearly defined for systemic reforms in a green economy. Developing knowledge, skills and competences in the green
economy is essential and a precondition for sustainable economic growth. Among other aspects, the focus must be
on encouraging graduates to advance their professional training in green practices, as well as educating all citizens,
which is crucial for enhancing the green economy and safeguarding the environment [8]. “Education is a crucial
factor for sustainable economic growth” [9]. According to the findings from Ali et al. [10], the Ghana’s primary
advantages towards greening are its geographic location, environmental regulations, potential for a green energy mix,
youthful and vibrant populace, and its initiatives to lower poverty and illiteracy rates.

This study primarily aims to evaluate students’ understanding of the green economy within the context of Kosovo
and to explore their perspectives on future employment in green economic sectors. This study is the first of its kind to
be conducted in the case of a developing country with numerous challenges towards sustainable economic growth
and greening practices. Maintaining the momentum towards growth and familiarity with green practices is essential
for achieving a sustainable economy in the long term. Education is the main pillar towards achieving knowledge on
the importance of green economy and among others creates opportunities for knowledge skills and competencies of
students which are the main resource in a knowledge-based economy. This study is very important because for the
first time it is applied in Kosovo, it highlights the importance of education towards raising public awareness about
climate change, the green economy and sustainable growth, moreover, it also assesses for the first time students’
knowledge on green practices, and determines the need for future study programs, specific training and conferences
on the environment, green transition and sustainable economic growth. Governments and businesses are starting to
recognize the circular economy’s (CE) potential and are moving forward with implementing sustainable practices. But
by alone, they are unable to bring about the structural adjustments required to alter the existing economic structure.
Higher education institutions (HEIs) play a crucial role in this regard since they are supposed to support innovative
ideas for societies and economies outside of lecture halls that foster a CE mindset and environmentally conscious
citizenship in addition to offering advice to their stakeholders on the subject [11].

1.1 Research Questions

*To what extent are university students in Kosovo informed about the economic, legal, and environmental
dimensions of sustainable development and the green economy?

*How do university students’ perceptions of career opportunities in green sectors vary according to their educational
background and exposure to sustainability-related coursework or content?

*What is the relationship between students’ educational experiences and their willingness to pursue further
education or employment in organizations focused on environmental governance and the green economy?

Although sustainability and the green transition are receiving increasing global attention, developing countries such
as Kosovo continue to face significant challenges in aligning their educational systems with the demands of a green
economy. Despite young people being a key driver of change, limited empirical evidence exists on how effectively
universities prepare students in areas such as environmental law, regulatory frameworks, and the socioeconomic
impacts of sustainability. Furthermore, uncertainty remains regarding students’ readiness and willingness to pursue
careers in green sectors, particularly in contexts where institutional capacity and policy support are still underdeveloped.
Addressing this gap is essential for designing curricula and educational policies that foster sustainable economic
growth through well-informed and actively engaged future professionals.

1.2 The Study Hypothesis

Hypothesis 1: Students’ tendency to seek additional education in sustainability and environmental policies is
significantly predicted by their level of knowledge and confidence in their comprehension of the issues facing the
global green economy.

Hypothesis 2: Students are more likely to show interest in pursuing additional education related to the green
economy if they think that economic growth, laws and policies are crucial for advancing the green transition.

Hypothesis 3: Students are more likely to seek additional education and training in sustainability and the green
economy if they have been exposed to environmental issues during their academic careers.

These hypotheses were developed to investigate the variables affecting students’ readiness for additional training
and education in sustainability and the green economy.
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The research aims to provide valuable insights into the elements affecting students’ engagement in green education
by exploring their understanding, their confidence in grasping global environmental challenges, and their perspective
on the significance of regulations and policies in the green transition.

With the primary objective of aiding in the development of more effective educational initiatives that foster
sustainable growth and the green transition, the study also seeks to evaluate how students’ aspirations to continue
their education in this area are influenced by their engagement with environmental topics throughout their academic
pursuits.

Examining previous theoretical and empirical contributions in the field is crucial to comprehending the opportunities
and problems associated with students’ awareness of the green economy and the role that education plays in promoting
sustainable transition. As a result, a review of pertinent literature is given in the following section, with particular
attention to the conceptual underpinnings of the green economy, the role that education plays in advancing sustainability,
and local and global viewpoints on integrating academic programs with sustainable development objectives.

2 Literature Review

Many research efforts have focused on examining education related to a green economy, covering areas such as
green entrepreneurship, government policies, and macroeconomic factors.

More sustainable production and consumption models must be developed in the real context of climate change,
population increase, and global economic adjustment in order to decrease the use of natural resources and greenhouse
gas emissions and subsequently transition to low-carbon societies and a green economy [12]. In this regard the
education matters. Because they tackle the intricate scientific research on the green transition and give students from a
variety of backgrounds the opportunity to learn new skills, integrate different viewpoints, and manage the sustainability
of the current and future renewable energy sector, universities play a crucial role in ensuring a sustainable future [13].

Universities employ a lot of people, draw in businesses, and help students find employment. Higher education
institutions are essential economic engines. In order to address both the economic crisis and environmental
deterioration, they also collaborate with neighborhood organizations to offer practical experiences and support
the green economy [14]. Another study emphasized that investment in research and development is also a pillar
that helps integrate green practices into society, emphasizing the importance of moving from theory to practical
implementation [15]. Furthermore, Ma [16] emphasized that the increase quality in the of the higher education study
programs is a major driver of green economic growth and the supply of creative human capital.

A study using a sample of 284 bachelor and master students and applying the SEM model finds that education is
significant towards green entrepreneurship and concludes that policymakers and universities should jointly develop
relevant study programs and curricula for a greater trend towards green and sustainable education [17]. On the other
hand, the study [18] applied the ARDL model to the case of China for the period 1990-2022 and suggests greater
education towards greening, international collaborations towards sustainable resources, and innovative economic
practices.

Another study investigates the importance of education and income towards the green transition by surveying
1400 households and finds that education is a very important indicator towards achieving sustainability and the
green transition along with gender. It also emphasizes that economic, social and environmental aspects must work
together in an integrated manner to achieve results towards greening and sustainability [19]. It is important to
note from an economic perspective that green economic growth is a way to raise income levels while maintaining
environmental integrity, thus the investment in education is crucial to boost green growth [20]. This strategy prioritizes
social inclusion in addition to environmental and economic sustainability. Education investments contribute to the
development of the human capital required to produce a trained workforce capable of promoting sustainable practices
and green innovation. It also gives communities the ability to actively engage in green projects, promoting social
justice and raising living standards. Green growth may continue to be unequal and fail to benefit all facets of society
if the social dimension is not addressed.

The vast potential of education in addressing complex economic, environmental, and legal challenges is increasingly
recognized in the worldwide dialogue on sustainable development.

The international literature is highlighting the necessity of changing conventional approaches to economic growth
and education in light of the growing significance of sustainable development and the pressing issues presented by
the climate crisis [21, 22]. Sharing and enhancing greening knowledge is a crucial aspect of this transition, since
it is essential for advancing the shift towards a more sustainable and inclusive economy [23, 24]. Given this, it is
imperative to understand the ways in which the global debate on green knowledge is developing and to highlights the
key themes influencing it.

Newton [25] found important evidence that a knowledge-based economy must necessarily pass through green
knowledge to reach a green economy. For this fact, we can say that proper education can have a fundamental impact
on environmental protection and sustainable economic development. Gbadamosi [26] assessed how much teachers
know about the concept of green economy and the importance of environmental protection in a sample of 100 teachers
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by applying a questionnaire and ANOVA analysis. The study finds variable results regarding teachers’ knowledge and
suggests institutions to apply green curricula, trainings and workshops. A study using a Google Forms questionnaire
to assess the demand for a master’s program in renewable energy finds a positive correlation between students’
willingness to pursue a master’s program in green transformation energy and employment opportunities in the green
sector. The study further recommended new academic programs restructured towards greening [27].

The importance of education is also discussed by Anzelini [28] who emphasized that the availability of the
necessary skills to fill new positions and responsibilities is crucial to the green transition’s success. Significant
employment losses may result from job displacement in brown industries that are being phased out, which is made
worse by shifts in the labor market’s need for certain skills. Known as “skill mismatches”, this misalignment can
take many different forms. Another study emphasizes the fact that the more informed a business is, the greener they
are [29]. Furthermore, according to the findings [30], businesses that prioritize the green transition should make
encouraging sustainable behaviors a central component of their approach.

Another study [31] highlighted that, in an era when nations assert economic growth, particular attention should be
paid to European best practices for the green economy in order to protect the environment. because the Western
Balkan nations—Kosovo, Albania, North Macedonia, Montenegro, Bosnia and Herzegovina, and Serbia—are unique
in terms of the transitional difficulties they have encountered as well as their inherited energy infrastructure. We may
address the justification for the necessity of study curricula aimed at a green transition in this perspective. By driving
innovation and enhancing competitiveness, skilled individuals can strengthen the European Union’s economy [32].
Further the study [33] assessed that ICT, higher education, and the use of renewable energy can all help the country to
achieve green growth and better environmental conditions. In the process of transition, educational interventions are
necessary [34]. Like other megatrends, the greening of the economy is transforming the workplace. Determining
which professions—often referred to as “green jobs” or “green occupations”—will be in high demand in the green
economy and the skills necessary for them is essential to facilitating and promoting a promoting economic growth
while maintaining a planet that is environmentally sustainable [35].

Gustavsson et al. [36] stated that the rapid digitalization and the green transition are two major changes that the
industrial sector is going through. To speed up the industry’s green transition, this calls for concentrating on the
development of digital and green capabilities. Education may give aspiring designers the tools they need to overcome
the challenges posed by the convergence of goals like the green transition [37]. On the other hand, Josopu [38]
showed a lack of cooperation in incorporating environmental sustainability into the Sector Skills Plan to enhance
knowledge and abilities for a fair transition to a more environmentally friendly economy. Busemeyer et al. [39] found
that people’s views of the dangers associated with the green transition and digitization in the job market are impacted
by contextual factors at the individual and national levels rather than being systematically different. Green industries
that require a lot of human capital will grow quickly, creating a lot of green jobs [40]. Higher education institutions
are open to prepare graduates for the upcoming challenges towards green transition and sustainability [41].

The need to change conventional approaches to economic growth and education is becoming more and more
apparent in the international literature as the significance of sustainable development and the pressing issues presented
by the climate crisis grow. Spreading and enhancing greening knowledge is a crucial aspect of this change, as it
is crucial for propelling the transition to a more sustainable and inclusive economy. Given this, it is imperative to
comprehend the ways in which the global conversation on green knowledge is developing and to pinpoint the key
themes influencing it.

2.1 Global Trend in Greening Knowledge

Climate change is accelerating global efforts toward green transition strategies and sustainable practices. To
effectively educate societies about climate challenges, the 2022 UN Transforming Education Summit emphasized
the need for a comprehensive transformation of education systems.. Climate education is crucial for sustainable
development, resilience building, impact mitigation, and climate justice, according to the Youth Declaration. The
essential necessity for an all-encompassing approach to education is highlighted by the young people ’s expressed need
for education that enables them to take significant action on climate change [42]. Universities worldwide are being
forced to change their curricula and add materials pertaining to the advancement of sustainable development to their
current ones as a result of growing environmental issues and the growing demand for green jobs [43]. Based on the
study [44], the goals 1 (ending poverty), 3 (healthy lives), 5 (gender equality), 8 (decent work and economic growth),
12 (responsible consumption and production), 13 (climate change), and 16 (peace, justice, and strong institutions) of
United Nations Sustainable Development Goals, are all greatly aided by higher education. To successfully accomplish
these objectives, higher education institutions’ organizational culture and strategy must be centered on sustainability
principles. Abo-Khalil [45] highlighted how important higher education is in equipping the next generation to
successfully comprehend and handle the complexity of sustainability issues. Ni et al. [46] implied that adopting green
curricula has a favorable impact on pro-environmental behavior, environmental orientation, and other aspects of
sustainability. Given the complicated issues confronting the earth and humanity, there is an increasing need to instill
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sustainability ideas in the next generation of global citizens [47]. Future-focused universities include sustainability
and environmental effect in their curriculum, while some colleges incorporate sustainability and environmental
goals into their strategy. The top-ranked universities, such as Wageningen University & Research, the University
of Nottingham, the University of Groningen, the University of California, Davis, and Nottingham Trent University,
provide its students with more advantages than only ecological and sustainability courses [48].

2.2 Kosovo Overview Toward Greening Knowledge

The medium- and long-term sustainable development of Kosovo is intended to be guided by the National Strategy
for Sustainable Development (NDS). It distinguishes four horizontal agendas: Diaspora and Migration, Digital
Agenda, Inclusion, and Green Agenda. In order to enhance public services, boost economic efficiency, and promote a
digital society, the Digital Agenda focuses on technology and digitalization. While the Green Agenda encourages
environmentally friendly growth and the Kosovar diaspora, the Inclusion agenda guarantees equal chances for
everyone [49]. Top universities and colleges in Kosovo are listed in the National H-index Ranking NHR 2023,
along with their ranks and the most recent H-index for a number of research platforms [50]. Despite some possible
environmental and sustainability courses, they do not provide a degree program on the green economy and sustainable
development.

3 Research Methodology

This study is based on the quantitative research method, the main instrument for collecting primary data is the
online questionnaire using google forms. The online questionnaire is the most common form for collecting data
that allows for the study’s findings. The questionnaire is structured in four sections; each section contains different
questions. The first section of the questionnaire, titled Demographic Data, includes general demographic questions of
the research participants. The second section of the questionnaire is titled Student Knowledge and Awareness, which
includes open-ended questions on identifying students’ knowledge about the green economy, legal and administrative
regulations and practices towards sustainable economic growth. The third section of the questionnaire is titled Future
Employment Opportunities and includes questions on students’ awareness of employment opportunities in green
sectors of the economy. The questionnaire includes a total of 25 questions. The questions of the questionnaire are
different and can be categorized into dichotomous questions, Likert scale questions that include five levels from
completely agree to completely disagree, scaled questions, multiple-choice questions, and one last question of the
questionnaire is an open-ended question.

3.1 Sampling Framework and Inclusion Criteria

Students pursuing bachelor’s and master’s degrees at Kosovo’s public and private universities were included in the
group that were targeted population. To guarantee broad institutional representation, the survey was disseminated
physically and electronically via social media. Only enrolled students were eligible to participate, and it was entirely
voluntary. Duplicate or incomplete responses were not included in the final dataset. To reduce sampling bias and
guarantee balance across academic fields, responses were gathered proportionately from the main academic disciplines
(economics, law, education, and environmental sciences). 425 valid responses from students at various public and
private universities in Kosovo were included in the final dataset. No identifying information was gathered during the
anonymous survey. To reduce order bias and social desirability, the questions were arranged in a random order. To
guarantee the accuracy and dependability of the data, any responses that were missing or duplicated were not included
in the analysis.

3.2 Demographic Characteristics

The final sample consisted of 424 valid responses from students studying across different faculties and levels at
both public and private universities in Kosovo. The demographic distribution was balanced, with men comprising
43.4% of participants and women making up 56.6%. The remaining 30.2% of participants were mature learners and
professionals engaged in postgraduate or continuing education, while the largest share of respondents (20.8%) fell
within the 18 to 25 age range, 11.3% were aged 26 to 35, 15.1% belonged to the 36 to 40 age group, and 22.6% were
over 40 years old. 32.1% were first-year master’s students, 15.1% were in their second year of master’s studies, 15.1%
had completed their master’s degree, 9.4% were pursuing doctoral studies, and 16.9% were bachelor’s students in their
first, second, or third year. This suggests a sample that mainly targets advanced educational levels. The largest portion
of participants came from the Faculty of Economics (84.9%), followed by Computer Sciences (5.7%), Social Sciences
(3.8%), and other faculties (5.7%). Due to the dataset’s makeup, meaningful conclusions can be made regarding
students’ awareness and views on matters concerning the green economy, as the survey was filled out by a varied
demographic and academically diverse set of respondents (See Appendix Table Al).
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3.3 Sample Size and Power Analysis

An a priori power analysis was used to assess the sample size’s adequacy, making sure that there were enough
data gathered to identify statistically significant effects in the multiple regression model. A medium effect size was
assumed in accordance with Cohen’s suggestions [51] for behavioral and social sciences. A significance level of o =
0.05, a desired statistical power of 1-8 = 0.95, 1-/3 = 0.95, a medium effect size (f? = 0.05), and 11 predictors were
included in the model. The correlation between the effect size ( f 2) and the proportion of explained variance (R2) in
multiple linear regression is as follows:

R2

2
P=1"m (1)

The following is the general formula used to calculate the minimum sample size needed for a multiple regression:

L

where, IV is the necessary sample size. For specified values of o and power, the no centrality parameter L is obtained

from the F-distribution. f2 assumed effect size, k is the number of predictors, in our study circumstances equal 11.
The computation results from replacing L = 8.2, f? = 0.05 f and k = 11 with the following values:

N

8.2
N_O.O5+11+1_178 3)

The output of the GPower 3.1* software (F tests — Linear multiple regression: Fixed model, R? deviation from
zero) is in alignment with this result. Therefore, in order to reach the target power of 0.95, a minimum of 178
participants were needed. With 425 valid responses, the sample size was more than sufficient for this study, offering
robust statistical power and guaranteeing the accuracy of the regression estimates. The questionnaire instrument was
initially tested on a small sample of students and then widely distributed using online and social media platforms.
Overall, in the study we managed to complete 425 questionnaires, including students of different levels of study such
as current bachelor graduates, current master graduates, PhDs, and experts in various fields.

The statistics were quantified using the excel program and then evaluated using SPSS. The statistical analyses that
were included are: descriptive statistics, Cronbach alpha, multiple regression analysis, factor analysis and Pearson
correlation.

The following presents the equations of Pearson Correlations, Cronbach Alpha equation and the multiple regression
analysis.

£ (X~ %) (¥ - ¥)

r= “
VE (X - X2/ (v - v)?
where,
X, and Y; present the values of the observations for two variables.
X and Y are the average of the variables used.
Y. presents the sum of the calculated variables.
The Pearson correlation is presented based on r results such as:
r = 1 present the strong relationship or perfect relationship between two variables.
r = —1 presents perfect negative relationship between the two variables.
r = 0 indicates a lack of linear relationship between variables.
Cronbach’s Alpha («) - Equation:
o= Nx*xC _ (5)

(V4+(N-1)xC

where,
N = Number of items.
C = Average covariance between items.

V' = Average variance of each item.
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Y =00+5X1i+Xo+ -+ 8, X, +¢ (6)

where,

Y = Dependent variable.

Bo = The intercept (or the constant term), and is the value of Y when the independent variables (X7, X2, X,,) all
equal zero. 1, B2, B, = Independent variable coefficients (parameters). The coefficients are the changes in Y due to
a one-unit change in the related independent variable, with all other independent variables remaining constant.

X1, X9, X, Independent variables (features or predictors). They are those variables which is expected to influence
the dependent variable Y.

€ = Error term (also called the residual), that part of Y unexplained by the linearity with the independent variables.

3.4 Data Analysis and Statistical Procedures

To achieve a comprehensive understanding of students’ knowledge and views on the green economy, we employed
a quantitative methods approach. Quantitative data obtained from Likert scale questions facilitated a statistical
examination of trends and correlations. Through the use of appropriate techniques to handle absent replies and
detailing the procedures for data coding and analysis, we ensured that the data cleaning process remained clear.
Robust insights into the research queries were derived from statistical analysis via SPSS, encompassing factor analysis,
regression, descriptive statistics, and Pearson correlations. Furthermore, Cronbach’s alpha (0.820) was used to
evaluate the questionnaire’s reliability, demonstrating strong internal consistency. The methodology of the study
was crafted to guarantee the credibility of results, providing a straightforward and duplicable method for subsequent
investigations.

All of the items were measured on five-point Likert scales, as presented in Table 1, which approximate interval-level
data and enable the evaluation of linear associations between continuous-like variables [52, 53]. Pearson’s correlation
was utilized to investigate linear relationships among the variables. According to accepted methodological practice in
social science research, the dependent variable, “Likelihood to continue studies in the field of the green economy and
environmental policies”, was treated as continuous even though it is technically ordinal. Linear regression offers
reliable and comprehensible estimates of relationships when Likert-type composite or averaged measures have five or
more response categories and exhibit a nearly normal distribution [54, 55]. The use of multiple linear regression
for modeling behavioral intentions was supported by preliminary diagnostic tests that validated the assumptions of
linearity, homoscedasticity, and normally distributed residuals.

Table 1. Analytical techniques and justifications

Analytical

. Justification and Theoretical Rationale
Technique

Purpose of Use

The constructs’ acceptable internal consistency

Cronbach’s alpha

Pearson correlation
coeflicient

Multiple linear
regression

Descriptive statistics

To evaluate the questionnaire’s
dependability and internal
consistency.

To investigate linear correlations
between important variables like
behavioral intention, environmental
exposure, and policy belief.

To determine the most important
factors that predict students’
behavior intentions in relation to

additional green economy education.

To provide an overview of the
demographic traits and response
distribution patterns.

was confirmed by Cronbach’s Alpha
(o = 0.84). In the social and behavioral
sciences, reliability testing is a standard
procedure for multi-item Likert scales.

Every item was scored using five-point Likert
scales, which allow for linear association
testing and approximate interval-level data.

The five-point Likert scale and near-normal
distribution were used to treat the dependent
variable as continuous even though it is ordinal.
When the linearity and normality assumptions
are met, this method is commonly used in
social science research.

Supports the validity and interpretability of
inferential analyses by giving context for
variable ranges and sample composition.

The following section presents the results, discussions and limitations of the study.
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4 Results

The shift to a green economy undoubtedly starts with effective education, and it is not by chance that students’
perceptions of the future are crucial for advancing a sustainable and green economy Students and their experience
gained during education undoubtedly represent the main pillar towards informing the public about the importance
of preserving the environment during the trends of sustainable economic development and growth. The concept of
the green economy, according to the results obtained from this study, is not sufficiently known to students, however,
students appreciate that the green economy is very important and for this reason they would like to pursue further
education in this field. This section presents the results of the study, including statistical findings, specifically the
frequencies of the questions asked in the questionnaire, as well as the econometric analysis of multifactorial linear
regression. Further, the Pearson correlation analysis and the chi square test are presented.

The frequency analysis of the participants’ responses is reflected in the results shown in the above table (See
Appendix Table Al).

This study, the first of its kind in Kosovo, provides insight into university students’ awareness and readiness for
sustainable development and the green economy. A substantial (32%) of the 425 students in the sample are first-year
master’s students, and the majority (84.9%) are from the Faculty of Economics. The sample is primarily made up of
female respondents (56.7%).

One important finding is that 71.5% of students said they had never taken a course on sustainability, the green
economy, legal frameworks, or environmental studies. This is highly correlated with their moderate familiarity with
the green economy, as only 19.1% said they were very well informed, while the remaining students knew very little or
nothing about it. This demonstrates how little green economy content is incorporated into Kosovo’s higher education
curricula and directly supports the study’s goal of identifying knowledge gaps.

Regardless these discrepancies, a significant number of respondents (92.5%) agreed or completely agreed that
environmental sustainability and economic growth must be balanced. Furthermore, 86.8% of respondents thought
that education had a high or very high influence on how laws and environmental policies are shaped, highlighting the
study’s main contention that education has the capacity to transform.

Regarding potential future employment, 77.4% said they would be open to working in fields related to sustainability,
and 65.9% expressed interest in environmental policy-focused careers in the public sector. Only 49.2% of respondents,
however, think that Kosovo’s green economy offers enough job opportunities. This confirms the difficulties developing
nations face in promoting green sectors by pointing to a misalignment between student goals and perceived market
opportunities. Additionally, there were conflicting findings regarding legal and institutional awareness: Only 16.9%
strongly agreed that they are aware of the legal-economic ramifications, despite 69.6% acknowledging the significance
of law and public administration in the green transition. A concerning 62.1% of students believed that there was
insufficient information about sustainable development and legal requirements in university curricula. Only 22.8% of
respondents were highly motivated, despite the fact that a sizable majority (71.5%) said they were likely to pursue
additional education in green economy topics. This suggests that program offerings and institutional encouragement
could be strengthened. The findings explicitly meet the study’s primary goal by emphasizing two important findings:
first, that students’ knowledge and comprehension of green economic concepts and associated legal frameworks is
inadequate and needs to be strengthened through curriculum; and second, that students in Kosovo exhibit a promising
propensity to contribute to green economic transformation in spite of structural obstacles. In order to better prepare
future generations for the challenges of sustainable development, the findings provide a basis for reforming educational
content and enhancing policy linkages.

Table 2. Pearson correlation analysis

Correlations
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8
Q1 1
Q2 0.29* 1

Q3 0.287** 0.400** 1

Q4 0.142** 0.301** 0.403** 1

Q5 0.061 0475 0.500** 0.591** 1

Q6 0.217** 0.383** 0.291** 0.548**  0.445** 1

Q7 0.0345 0.395** 0.399** 0.513** 0.566** 0.529** 1

Q8 0.090 0.250** 0.232** 0.143** 0.125** 0.152** 0.231** 1

Note: ** Correlation is significant at the 0.01 level (2-tailed).

Table 2 presents the results obtained from the Pearson correlation analysis which was contacted to examine
attitudinal and awareness-based variables in order to better understand students’ orientation toward green economic
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sectors as well as their familiarity with legal and environmental frameworks. The majority of the variables showed
significant and positive correlations with one another, confirming the interdependence of education, awareness, and
future career orientation and showing internal consistency in students’ perceptions.

Variables included into analysis of the Pearson Correlation are as follows:

Q1: Are you interested in working for government agencies or public institutions focused on environmental
policies and the green economy?

Q2: How likely are you to pursue further education or training related to the green economy and environmental
policies after graduation?

Q3: How much do you agree with the following statement: “I feel confident in my understanding of the global
economic challenges towards a green economy”.

Q4: How much do you agree with the following statement: “I am aware of environmental policies and their
impact on the local economy”.

Q5: How much do you agree with the following statement: “I understand the role of international organizations in
addressing global environmental issues and the green economy”.

Q6: How much do you agree with the following statement: “I believe that my education has adequately prepared
me to address environmental challenges in my future career”.

Q7: How much do you agree with the following statement: “I am aware of the legal-economic implications of the
green economy and environmental sustainability”.

Q8: To what extent do you believe education can influence environmental policies, the green economy, and law
enforcement?

Interest in working for public institutions (Q1) was significantly positively correlated with confidence in
understanding global green economic challenges (Q3, » = 0.287, p < 0.01) and the likelihood of pursuing additional
education in green topics (Q2, = 0.290, p < 0.01). This implies that students who think about a career in green
governance also exhibit higher levels of self-assessed knowledge and proactive educational interest.

The most robust associations were found between: Q4 and Q5: Knowledge of the role of international organizations
and awareness of the impact of local environmental policies (r = 0.591, p < 0.01), Q4 and Q6: Belief in educational
readiness and knowledge of local environmental regulations (r = 0.548, p < 0.01), Q5 and Q7: Knowledge of global
roles and cognizance of legal-economic consequences (r = 0.556, p < 0.01).

These robust associations highlight the fact that students who understand environmental governance at the macro
level (international organizations, global frameworks) are also more likely to understand the legal-economic aspects
of sustainability. This supports the goal of the study, which is to evaluate awareness in relation to legal literacy and
policy understanding rather than just awareness alone.

Atr =0.529 (p < 0.01), Q6 (educational preparedness) and Q7 (legal-economic awareness) also have a strong
correlation, indicating that institutional education is crucial in influencing students’ comprehension of the role of the
law in environmental transformation. It is noteworthy that although students generally value education as a driver of
sustainability, Q8 (belief in education’s impact on the green transition) exhibits weaker but statistically significant
correlations with all variables. This suggests that students’ self-assessed competencies and career aspirations are not
as strongly correlated with this belief.

4.1 Theoretical Interpretation of Correlation Findings

A number of statistically significant relationships between students’ awareness, attitudes, and behavioral intentions
regarding the green economy and environmental sustainability are revealed by the correlation results shown in
Table 2. These correlations imply that students who exhibit greater institutional framework and environmental policy
knowledge are also more likely to be motivated to seek higher education or careers in sustainability-related fields.
Beyond the correlations’ statistical significance, it’s critical to consider how these relationships fit into the theoretical
framework that served as the study’s compass. In order to highlight how awareness leads to intention and action, the
following section examines these findings via the prism of the Theory of Planned Behavior and related environmental
awareness frameworks.

In terms of students’ comprehension and involvement with the green economy, the correlation analysis shows both
statistically significant relationships and significant behavioral patterns. With correlation coefficients ranging from r
=0.50to 0.59 (p < 0.01), the strongest associations were observed between variables reflecting policy belief (Q5),
exposure to environmental challenges (Q6—Q7), and behavioral intention to pursue further education or employment
in green sectors (Q1-Q?2).

These results imply that students’ motivation to learn more and take action rises when they perceive the link
between environmental issues and institutional responses. In actuality, those who are more inclined to invest in
green-oriented education or careers are those who think that international organizations and governmental policies are
essential in forming the green transition. This conduct exemplifies the normative and attitudinal aspects outlined in
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the Theory of Planned Behavior [56] in which people convert awareness and belief into purpose and action focused
on the future.

Knowledge and awareness reinforce each other, as evidenced by the moderate but consistent correlations between
awareness of environmental policies (Q4) and confidence in comprehending global challenges (Q3) (r =~ 0.40).
Students who are more knowledgeable about sustainability issues are more likely to understand how local economies
are impacted by environmental regulations. A fundamental component of the Environmental Awareness Model [57]
interaction highlights how knowledge acquisition is not only theoretical but also serves as the basis for behavioral
motivation.

Furthermore, students’ well-structured environmental consciousness is demonstrated by the connections between
Q5, Q6, and Q7 (r = 0.45-0.55). Students who believe that their education has equipped them to deal with
environmental issues also frequently believe that laws and policies are necessary for sustainable development. In
real-world terms, students who have taken part in sustainability projects or talked about climate issues in class exhibit
greater faith in the effectiveness of legislation, civic engagement, and education — proving that real-world experience
leads to stronger behavioral intention.

All things considered, the correlation patterns lend credence to the theoretical developed by Bamberg and
Moser [58]. The continuum of awareness, belief, and intention is as follows: knowledge creates attitude, attitude
molds intention, and intention ultimately propels behavior. In this sense, the data present students as active learners
and potential participants in the shift to sustainability, rather than just as observers of green policies.

The findings of the correlation directly support the primary goal of the study by demonstrating that students
interest in green career paths and additional training is greatly influenced by their perceptions of institutional and
legal frameworks, their level of preparedness from their current education, and their understanding of environmental
issues. These connections highlight the need for Kosovo’s higher education system to adopt a more integrative
educational strategy that gives students the legal and policy tools they need to actively engage in the green transition
in addition to educating them about sustainability. Furthermore, the correlations between policy belief, awareness,
and confidence are consistent with environmental psychology’s cognitive-behavioral explanations. Similar findings
have been observed in contemporary educational settings, where knowledge and exposure to the environment serve as
mediators between awareness and intention [59].

According to the model summary description, presented in Table 3, a moderately strong positive relationship
between the independent and dependent variables was suggested by the multiple linear regression analysis’s correlation
coefficient (RR) of 0.664. With a R Square value of 0.441, the model can account for roughly 44.1% of the variance in
the dependent variable. With a slightly more conservative estimate of the explained variance of 0.426, the Adjusted R
Square takes sample size and predictor count into consideration. The average separation between the observed values
and the regression line is indicated by the Standard Error of the Estimate, which is 0.427.

>

Table 3. Model summary description

Model R R Square Adjusted R Square Std. Error of the Estimate
1 0.664¢ 0.441 0.426 0.427

Table 3 presents the summary of the regression model, indicating the strength and explanatory power of the
independent variables on the dependent variable.

Table 4. ANOVA

ANOVA*©
Model Sum of Squares df Mean Square F Sig.
Regression 59.593 11 5.418 29.648  0.000°
Residual 75.466 413 0.183
Total 135.059 424

Note: a. Dependent Variable: How likely are you to pursue further education or training related to the green economy and environmental policies
after graduation?

b. Predictors: (Constant), On a scale of 1 to 5, how well do you understand the role of law in addressing global environmental issues? (1 = not at
all, 5 = very well), Are you interested in working for government agencies or public institutions focused on environmental policies and the green
economy?, Do you believe there are sufficient career opportunities for students in green economy and legal harmonization?, Gender, Have you
learned about environmental challenges such as climate change, resource depletion, and biodiversity loss in your studies?, How much do you agree
with the following statement: "I feel confident in my understanding of the global economic challenges towards a green economy", Would you
be willing to relocate for a job in the field of environmental sustainability and the green economy?, How familiar are you with the concept of
sustainable growth and green economy?, To what extent do you believe education can influence environmental policies, the green economy, and
law enforcement?, Study level, Do you think government policies and laws are crucial for promoting the green transition?
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Table 4 presents the results obtained from ANOVA test, which was used to evaluate the regression model’s
statistical significance. Overall, the model is statistically significant (F (11,413) =29.648, p < 0.001), according to
the results displayed in the above table. This suggests that the set of independent variables in the model collectively
account for a sizable amount of the variance in the dependent variable, which is the probability of continuing education
or training in environmental policies and the green economy after graduation.

The p-value of 0.000 indicates that the regression model is significant. That is, the predictors together have a
significant relationship with the outcome variable.

A p-value less than 0.05 (here, much less than 0.05) signifies that we have reason to reject the null hypothesis,
which in this case would be that the model explains no variance in the outcome variable. So, the model is significant
and the predictors collectively perform a good job of explaining variance in the outcome variable. As previously
confirmed by R? = 0.441, the model explains roughly 44.1% of the total variance in the dependent variable, with a
sum of squares for regression of 59.593 and a residual sum of squares of 75.466. The regression equation fits the data
better than a model without predictors, as further supported by the significance level (p = 0.000). Students’ awareness
of legal and environmental issues, their willingness to relocate for green jobs, their perception of the importance of
government policies, their study level, their gender, and their perception of job opportunities in the green economy are
all reflected in the independent variables included in the model.

The regression coefficients results offer comprehensive information about how each independent variable
contributes to the dependent variable, which is the probability that students will seek additional education or training
in environmental policies and the green economy as reported in Table 5.

Table 5. Regression coefficients results

Coefficients”
Unstandardized Coefficients Standaf‘dlzed
Coefficients .
Model t Sig.
B Std. Error Beta (5)
(Constant) 0.980 0.204 4.813  0.000
Gender 0.065 0.045 0.057 1.445  0.149
Study level 0.011 0.014 0.033 0.749  0.454
How famlhar are you with the concept of 0.103 0.046 0,09 2962 0.024
sustainable growth and green economy?
How much do you agree with the following
statement: “I feel cqnﬁdent in my understanding of 0.129 0.029 0.193 4426 0.000
the global economic challenges towards a green
economy.”
Do you think government policies and laws are 0156 0038 0186 4065  0.000

crucial for promoting the green transition?
To what extent do you believe education can
influence environmental policies, the green 0.036 0.033 0.046 1.089  0.277
economy, and law enforcement?
Have you learned about environmental challenges
such as climate change, resource depletion, and 0.173 0.046 0.155 3.761  0.000
biodiversity loss in your studies?
Are you interested in working for government
agencies or public institutions focused on 0.069 0.027 0.118 2546  0.011
environmental policies and the green economy?
Do you believe there are sufficient career
opportunities for students in green economy and 0.040 0.013 0.116 3.052  0.002
legal harmonization?
Would you be willing to relocate for a job in the

field of environmental sustainability and the green 0.210 0.051 0.173 4.146  0.000
economy?

On a scale of 1 to 5, how well do you understand

the role of law in addressing global environmental -0.111 0.021 -0.220 -5.257  0.000

issues? (1 = not at all, 5 = very well)
Note: a. Dependent Variable: How likely are you to pursue further education or training related to the green economy and environmental policies

after graduation?

Predictors: (Constant), On a scale of 1 to 5, how well do you understand the role of law in addressing global
environmental issues? (1 = not at all, 5 = very well), Are you interested in working for government agencies or public
institutions focused on environmental policies and the green economy? Do you believe there are sufficient career
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opportunities for students in green economy and legal harmonization? Gender, Have you learned about environmental
challenges such as climate change, resource depletion, and biodiversity loss in your studies? How much do you agree
with the following statement: “I feel confident in my understanding of the global economic challenges towards a
green economy”’, Would you be willing to relocate for a job in the field of environmental sustainability and the green
economy? How familiar are you with the concept of sustainable growth and green economy? To what extent do you
believe education can influence environmental policies, the green economy, and law enforcement? Study level, Do
you think government policies and laws are crucial for promoting the green transition?

“How confident you are with the following statement: ‘I feel confident in my understanding of the global economic
challenges towards a green economy’” p = 0.000, unstandardized coefficient (B = 0.129): This predictor is a significant
force in determining whether individuals will or won’t pursue further education or training in the green economy. The
higher the degree of confidence individuals have in their understanding of world economic issues, the higher the
likelihood of pursuing further training or education in the same.

“Do you think that government policy and legislation are crucial to securing the green transformation?” p = 0.000,
unstandardized coefficient (B = 0.156): The factor is significant and indicates that as more individuals believe that
government policies and legislation are crucial for the development of the green economy, they would be more likely
to opt for additional training or education in the same.

“Do you think you have studied about environmental issues like climate change, depletion of natural resources, and
loss of biodiversity in your courses?” p = 0.000, unstandardized coefficient (B = 0.173): The variable is significant,
indicating that those who have learned about environmental issues are likely to pursue extra training or education in
the green economy.

“Would you like to work for government agencies or public institutions specializing in environmental policy and
the green economy?” p = 0.011, unstandardized coeflicient (B = 0.069): It is a substantively significant variable.
Students interested in jobs within government institutions with a focus on the green economy are likely to pursue
more training or further study within the industry.

“Do you think there are enough career chances for students within green economy and legal harmonization?” p =
0.002, unstandardized coefficient (B = 0.040): This is another significant variable. As more and more individuals
become aware of the career opportunity in green economy and legal harmonization, there would be a growing tendency
to invest in higher education or a learning program.

“How willing would you be to move for a job within the field of environmental sustainability and the green
economy?” p = 0.000, unstandardized coefficient (B = 0.210): This is a significant variable, which shows that
individuals who are ready to move for environmental sustainability employment are likely to seek further education or
training in this field.

“On a scale of 1 to 5, how well do you understand the role of law in addressing global environmental issues?”’
p = 0.000, unstandardized coefficient (B = -0.111): This is a highly significant variable with a negative sign. For
every rise in awareness of the role of law in addressing global environmental issues, there is less possibility of further
studies or training. It indicates that as one gain more awareness about the law, one may not think about studying
further in this area.

4.2 Variables with p-value > 0.05 (Not Significant)

Gender p = 0.149, unstandardized coefficient (B = 0.065): This is a non-significant variable, and gender does not
have any significant influence on the probability of further study in the field of the green economy.

Study level p = 0.454, unstandardized coefficient (B = 0.011): This is a non-significant variable, and the study
level (for example, undergraduate, master’s) does not have any significant influence on the probability of further study
in this field.

To what extent do you believe education can impact environmental policy, the green economy, and policing? p =
0.277, unstandardized coefficient (B = 0.036): The variable is nonsignificant and suggests that a belief in whether
education can impact environmental policies is not contributing at all to obtaining further education.

How familiar are you with the concept of sustainable growth and green economy? p = 0.024, unstandardized
coefficient (B = -0.103): Although this variable is significant with p = 0.024, it possesses a negative sign, indicating
that as familiarity about sustainable growth and the green economy increases, taking further education or training
becomes a little less probable. This would imply that better-known individuals would feel they do not need more
education in the same.

Predictors that significantly determine the likelihood of continuing education or training in the green economy
are knowledge and concern for environmental issues, for instance, gaining awareness of environmental issues and
believing that one can understand global economic issues.

Government policies and career opportunities also play a very important part.

Variables such as education level, gender, and how education plays a role in shaping policies are not important,
that is, they do not greatly influence the probability of taking further education in the green economy.
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The regression analysis’s findings provide crucial new information about the variables influencing students’
propensity to seek additional education and training in environmental policies and the green economy. According to the
analysis, students’ intention to pursue higher education is significantly predicted by their awareness of environmental
issues, their comprehension of the function of laws and policies, and their readiness to relocate in search of green
employment opportunities. These results demonstrate how more interest in green jobs and sustainable practices can be
generated by educational programs and career development opportunities that highlight global economic challenges,
sustainability policies, and workable solutions to environmental problems.

Curiously, a paradoxical effect is suggested by the negative coefficients for variables pertaining to knowledge
of the green economy and the role of law in international environmental issues. Students who already think they
know a lot about these topics might be less likely to pursue additional education, which suggests that educational
systems should balance introducing new, useful, and developing aspects of the green economy with reinforcing what
they already know. This research also highlights the need for interdisciplinary learning models that emphasize the
real-world applications of sustainability while also enhancing theoretical knowledge.

Furthermore, the lack of significant results for gender or study level indicates that students from a variety of
demographic backgrounds show comparable patterns of interest and intention toward the green economy, highlighting
the universal applicability of sustainability education in higher education systems irrespective of demographic factors.

The study’s findings ultimately highlight how urgently higher education institutions in Kosovo and other developing
nations must reconsider and modernize their curricula to better reflect the objectives of global sustainability and the
burgeoning green industries. A workforce that is equipped to handle the intricate problems of sustainable economic
growth can be shaped in large part by universities putting an emphasis on education that incorporates environmental
awareness, legal frameworks, and green career pathways.

For institutions, educators, and legislators looking to strengthen the educational underpinnings for a sustainable
future, these findings offer insightful information. In order to guarantee that students acquire not only theoretical
knowledge but also the practical skills and confidence to actively contribute to the global green transition, the study
also provides opportunities for future research on how to better connect educational systems to green job markets.

The dependent variable used here in the regression analysis is “How likely are you to pursue further education or
training related to the green economy and environmental policies after graduation?”, and a few independent variables
were experimented with to see how they influence this likelihood. B = 0.980, p < 0.001. The intercept value is the
expected probability of further education or training if all independent variables are set at zero. Being statistically
significant (p < 0.001), it indicates that the base probability of seeking further education or training is substantially
higher than zero.

Gender: B =0.065, p = 0.149. Gender does not play a major role in influencing the odds of taking additional study
or training. The p-value is larger than 0.05, indicating that gender cannot predict the dependent variable significantly
under this model. Study Level: B = 0.011, p = 0.454 The study level further is not significant. The p-value is very
high when compared to the traditional significance value (0.05), which means whether a student’s current study level
contributes a lot towards acquiring further training or education does not contribute much. How familiar are you
with the concept of sustainable growth and green economy? B = -0.103, p = 0.024 Level of comprehension about
sustainable development and the green economy has a negative influence on the likelihood of further education or
training. Those who comprehend the idea better might feel that they do not require extra training. This finding
is statistically significant (p < 0.05). Attitude towards managing global economic problems related to the green
economy: B =-0.129, p < 0.001 Belief in knowledge regarding global economic issues is related to the intent to
pursue further education or training. The more assured students are of their understanding of global economic issues,
the more they pursue education or training. This is statistically significant. Government policy and legislation for a
green transition: B = 0.156, p < 0.001 Belief about the role of government policies and laws in pursuing the green
transition raises by a significant proportion the likelihood of seeking further education or training. It indicates that the
students who share the belief regarding the role of government policies towards the green transition are more likely to
seek further education in this field.

Effect of education on environmental policies and green economy: B = 0.036, p = 0.277. The belief that the green
economy and environmental policy are influenced by education has no bearing on further training or education as the
p-value is greater than 0.05.

Knowledge of environmental concerns (climate change, resource depletion, biodiversity loss): B = 0.173, p
< 0.001. Education received in studying environmental problems has a positive effect on taking extra education
or training. Students who studied environmental problems as part of their academic work are likely to take extra
education in the same subject. Interest in government agencies or public organizations to be employed by: B = 0.069,
p =0.011. Interest in working with government agencies or public organizations handling environmental policy has a
strong influence on the likelihood of additional training or education. This means that those who are interested in
such careers are likely to seek additional education in this area. Belief in sufficient career opportunities in green
economy and legal harmonization: B = 0.040, p = 0.002. Belief in good career opportunities in the green economy
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and synchronization of laws increases the likelihood of pursuing further education or training. Students who have
a perception of more opportunities here are more likely to pursue their education. Willingness to relocate for an
environment-related job: B = 0.210, p < 0.001. Willingness to relocate for an environmental sustainability career is
the strongest predictor in the model. Students who are willing to relocate for a career of this type are substantially
more likely to pursue further education or training in the subject.

Understanding the role of law in addressing international environmental issues: B = -0.111, p < 0.001.
Understanding the role of law in environmental issues has a negative effect on the likelihood of pursuing further
education or training. Students who believe they have a good understanding of the legal aspects of environmental
issues may feel less compelled to pursue further education in this area.

There are several statistically significant predictors of the likelihood of pursuing further education or training in
the green economy and environmental policy, including trusting one’s knowledge of global economic concerns, faith
in government policy responsibilities, exposure to environmental problems, interest in government agency careers,
career opportunities in the green economy, and willingness to relocate for a job. These are the variables which have
a positive relationship with the dependent variable since they are beliefs or characteristics possessed by students
that lead them towards more education or training. The influence of education on policies, however, the level of
study, gender, and knowledge about sustainable growth had no significant impact on further education or training,
which suggests that these variables exert weak influence over the decisions of students in pursuing more education or
training. The model provides valuable lessons to career counselors, policymakers, and universities who wish to foster
additional education and career advancement in the green economy and the field of sustainability.

4.3 Residuals Statistics

Additional diagnostic tests were conducted in response to the regression model’s analytical requirements in
order to confirm that the model complied with fundamental statistical assumptions and that the obtained coefficients
were reliable. The purpose of these diagnostics was to check for heteroscedasticity or multicollinearity among the
predictors, evaluate residual normality, and look for possible overfitting. To confirm the stability and dependability of
the regression results shown above, these post-estimation checks had to be carried out. The distribution characteristics
are summed up in the residual statistics that follow, which also verify that the model complies with the underlying
assumptions.

Dependent variable: Likelihood to pursue further education or training related to the green economy and
environmental policies after graduation.

The model’s predicted and standardized residuals fall within acceptable ranges (-2.68 to 2.80), according to the
residual statistics shown in Table 6, which also shows that there are no extreme outliers. A balanced distribution
around the mean is shown by the standardized predicted values (-1.77 to 2.56), indicating consistent estimation across
cases. The regression model satisfies the assumptions of normality, homoscedasticity, and residual independence, as
demonstrated by these findings in conjunction with the histogram and scatterplot diagnostics.

Table 6. Descriptive statistics

Statistic Minimum Maximum Mean Std. Deviation N
Predicted value 1.16 2.85 1.85 0.391 424
Residual -1.106 1.151 0.000 0.406 424
Standardized predicted value -1.766 2.560 0.000 1.000 424
Standardized residual -2.687 2.797 0.000 0.987 424

4.4 Theoretical Interpretation of Regression Findings

It is crucial to comprehend how these findings represent the behavioral mechanisms that influence students’
engagement with sustainability and the green transition, even beyond the statistical significance of the regression results.
The interpretive framework that gives these relationships meaning is provided by theoretical reasoning; numbers
alone cannot adequately explain why particular experiences and beliefs inspire students to take action. Therefore,
the discussion that follows goes beyond coeflicients to examine the interactions between important predictors of
behavioral intention, including policy belief, educational exposure, and institutional trust, within the larger behavioral
and awareness-based models that connect motivation, action, and cognition.

The general regression pattern supports the notion that social norms, perceived control, and individual attitudes
interact dynamically to produce students’ pro-environmental intentions. Students who exhibit greater faith in
environmental regulations and the function of education in equipping them for sustainable changes are more likely to
show that they are prepared to take action. This implies that attitudinal beliefs convert awareness into motivation and
commitment when paired with experiential learning.
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Students seem to feel more effective if they have been exposed to more environmental conversations and practical
sustainability issues. This kind of exposure improves one’s perception of one’s own capacity to support sustainable
solutions, demonstrating the crucial role experiential learning plays in converting awareness into behavioral intention.
The findings also emphasize how crucial normative influence is. Students are more internally motivated to support
these societal objectives when they think that organizations, laws, and policies are crucial in advancing sustainability.
The interaction of awareness, belief, and perceived behavioral control demonstrates the multifaceted character of
pro-environmental intention, where values direct responsible action and knowledge reinforce values. These results
demonstrate that awareness to action is not a straight line, but rather follows a cognitive-behavioral continuum.
Learning cultivates belief, which in turn influences motivation, which in turn influences behavioral intention. This
all-encompassing connection between knowledge, institutional trust, and individual empowerment highlights how
important higher education is in developing future professionals who care about the environment.

The symmetrical distribution of the residuals is confirmed by the histogram of standardized predicted values as
shown in Figure 1, which shows a roughly normal distribution centered around zero. The reliability of the regression
estimates is supported by the smooth bell-shaped curve, which shows that the assumption of normalcy is met.

40 Mean = -4 72E-16
Std. Dev. = 1.00000
N=424

30

20

Frequency
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0 -2.00000 -1.00000 00000 1.00000 2.00000 3.00000
Standardized Predicted Value
Figure 1. Histogram of standardized predicted values

Note: The normal curve shows the approximate normality of the residuals (N = 424) by superimposing it over the distribution of standardized

predicted values.

Table 7 presents the results obtained from Reliability statistics. The Cronbach’s Alpha value of 0.820, which is
regarded as excellent and indicates that the items in the scale are internally consistent, is shown by the reliability
analysis of the questionnaire.

Table 7. Reliability statistics

Cronbach’s Alpha () Cronbach’s Alpha Based on Standardized Items N of Items
0.820 0.827 6

The argument that the Likert-scale questions are well-designed and dependable for capturing the intended
constructs is further supported by this value and the Cronbach’s Alpha Based on Standardized Items of 0.827. A
Cronbach’s Alpha value above 0.70 is generally regarded as acceptable, with values nearer 1.0 denoting stronger
reliability, per generally accepted guidelines.

The study’s high Cronbach’s Alpha indicates that the Likert-scale items’ responses are consistent, indicating that
the questions accurately gauge the underlying elements they are designed to evaluate, such as students’ attitudes,
behaviors, and knowledge of the green economy. The robustness of the conclusions derived from the survey is
supported by this reliability, which guarantees that the findings are founded on reliable and valid data. A thorough
grasp of the variables under investigation is also made possible by the Likert-scale design, which offers a nuanced
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assessment of students’ attitudes and perceptions through its structured response options. This improves the data’s
overall quality and supports the findings regarding students’ awareness and intentions regarding the green economy.
Cronbach’s Alpha = 0.827: It is close to the original alpha and a great indication that even when the items are
standardized, the internal consistency remains strong.
Table 8 presents the inter item statistics.

Table 8. Inter-item statistics

Item1 Item2 Item3 Itemd4 Item5 Item6
Item1 1.000 0400 0.301 0.475 0.383 0.395
Item2 0.400 1.000  0.403 0.500  0.291 0.329
Item3 0.301 0.403 1.000  0.591 0.548 0.513
Itemd4 0475 0.500  0.591 1.000  0.445 0.556
Item5 0.383 0.291 0.548  0.445 1.000  0.529
Item 6 0.395 0.329  0.513 0.556  0.529 1.000

The item statistics Table 9 offers important information about the variability (standard deviation) and central
tendency (mean) of student answers to important Likert-scale items pertaining to their awareness, self-assurance,
and readiness in relation to sustainability and the green economy. Although students are reasonably confident
and well-informed, there is still opportunity for more in-depth understanding and more robust educational support,
according to the mean scores, which primarily fall between 2.3 and 2.8. Furthermore, the standard deviation values,
which are primarily less than 1, indicate that participant responses are generally consistent, bolstering the scale’s
internal consistency and dependability. When combined with the previously published Cronbach’s Alpha (0.820),
these metrics verify that the items taken together offer a consistent and significant assessment of the constructs under
investigation.

Table 9. Item statistics

Item Mean S.td: N
Deviation

Item 1. How likely are you to pursue further education or training related to the

. . . 1.85 0.564 425
green economy and environmental policies after graduation?

Item 2. How much do you agree with the following statement: “I feel confident

in my understanding of the global economic challenges towards a green 2.31 0.848 425
economy.”

Item 3. How much do you agree with the following statement: “I am aware of 247 0771 495

environmental policies and their impact on the local economy.”
Item 4. How much do you agree with the following statement: “I understand
the role of international organizations in addressing global environmental issues ~ 2.32 0.747 425
and the green economy.”
Item 5. How much do you agree with the following statement: “I believe that
my education has adequately prepared me to address environmental challenges 2.79 0.998 425
in my future career.”

Item 6. How much do you agree with the following statement: “I am aware of

the legal-economic implications of the green economy and environmental 2.38 0.936 425

sustainability.”

The degree of consistency and relationship between various items (questions) within a scale or section of a
questionnaire is evaluated using the inter-item correlation matrix. It aids in figuring out whether the items measure
related underlying constructs. The matrix in this study is used to assess how closely students’ answers relate to one
another in terms of their knowledge, comprehension, and attitudes toward sustainability, the green economy, and
environmental policies. Both high and moderate correlations show that the items are in agreement and add to the
scale’s overall dependability.

Item 3 (“T am aware of environmental policies and their impact on the local economy”) and Item 4 (“I understand
the role of international organizations in addressing global environmental issues and the green economy”’) have the
strongest correlation at.591. This suggests that those who are informed about environmental policies at the local level
are most likely to be informed about the role of international organizations in global environmental issues.
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Item 4 and Item 6 (“T am aware of the legal-economic implications of the green economy and environmental
sustainability”) also go strongly with .556, illustrating that awareness about the role of global organizations comes
closely alongside awareness of legal-economic implications.

There are a number of moderate correlations (ranging from 0.383 to 0.475) among items. Item 1 (“How likely are
you to pursue further education or training related to the green economy and environmental policies after graduation?”),
for example, has moderate correlations with items related to awareness (e.g., Item 3 with = 0.301) and understanding
the role of organizations (Item 4 with r = 0.475).

Item 5 (“I feel that my education has prepared me well to deal with environmental problems in my future career”)
shows moderate correlations with Item 3, Item 4, and Item 6, indicating that those who are sure that their education
has equipped them to deal with environmental problems also exhibit awareness in these aspects.

The lowest correlations are between Item 2 (“I feel confident about my knowledge of the global economic challenges
towards a green economy’’) and Item 5 (“I feel that my education has well prepared me to tackle environmental
challenges in my professional life in the future”) with a correlation of 0.291, reflecting the less strong relationship
between these two variables. This means that a person’s faith in global economic issues might not necessarily coincide
with their belief about how well their education prepared them to deal with such issues.

These results provide a strong basis for additional interpretation and reinforce the measurement scale’s validity. A
thorough grasp of the elements influencing students’ intentions to pursue higher education and careers in the green
economy is provided by the section that follows, which expands on these findings by going into greater detail about
the key findings and assessing the hypotheses put forth.

5 Discussion

The study’s findings shed important light on the variables influencing students’ objectives to continue their
education in environmental policy and the green economy. The results of this study are consistent with the larger
body of research that highlights how important environmental education is in influencing students’ perspectives
on sustainable development [60, 61]. Moderate student awareness of environmental policies has also been found
in similar studies conducted in other developing nations, indicating that this is a general problem in transitional
education systems rather than a context-specific one. Yet, the comparatively high level of confidence in students’
comprehension of global issues might point to a discrepancy between perceived and real readiness, a problem that has
also been brought up in research from Eastern Europe and Central Asia [61]. Significantly, this study fills a research
gap in the case of Kosovo, as no previous study has systematically evaluated students’ knowledge of environmental
policies, sustainability-related legal frameworks, and green economy principles. As such, it offers unique empirical
data from a post-conflict and developing nation, providing insights into how Kosovo’s future generations view and
approach the green transition. This local viewpoint emphasizes the need for context-specific educational interventions
and deepens the global conversation on sustainability education.

Based on the tested hypotheses, the results show a strong correlation between students’ likelihood of pursuing
higher education in this area and their understanding of global economic challenges, their perception of the significance
of governmental policies, and their exposure to environmental issues during their studies. This section will outline
possible directions for future research in advancing sustainability education, examine the findings’ implications for
higher education institutions, and discuss the findings in light of the body of existing literature. We hope to shed more
light on the elements that influence students’ involvement in the green economy and how educational systems can
better equip them for the global green transition by analyzing the results’ practical applicability.

5.1 Hypothesis Testing

Hypothesis 1: Students’ propensity to seek additional education in sustainability and environmental policies is
significantly predicted by their level of knowledge and confidence in their comprehension of the issues facing the
global green economy.

Supported by Findings: Students who demonstrate greater confidence in their comprehension of the global green
economy’s challenges are substantially more likely to continue their education in this area, according to the regression
results (5 =0.193, p = 0.000). Hypothesis 2: Students are more likely to show interest in pursuing additional education
related to the green economy if they think that laws and policies are crucial for advancing the green transition.

Supported by Findings: The study shows that the likelihood of pursuing additional education in this field is
significantly influenced by belief in the significance of laws and policies for promoting the green transition (5 = 0.186,
p = 0.000).

Hypothesis 3: Students are more likely to seek additional education and training in sustainability and the green
economy if they have been exposed to environmental issues during their academic careers.

Supported by Results: Individuals who had studied environmental issues like biodiversity loss and climate change
were more likely to want to learn more about the green economy (3 = 0.155, p = 0.000).
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These relationships’ statistical significance emphasizes how crucial it is to improve policy awareness and
instructional content in higher education in order to produce a generation ready for the green transition.

According to the Environmental Literacy Framework, which emphasizes four essential elements—environmental
knowledge, affect, cognitive skills, and behavior [62, 63]. students in Kosovo showed a moderate level of awareness
regarding environmental policies and the role of the green economy, reflecting gaps in both knowledge and applied
behavior. This supports the idea that educational programs should actively develop cognitive and behavioral
competencies in addition to theoretical content. Furthermore, students’ intentions to pursue higher education and
green careers are meaningfully explained by the Theory of Planned Behavior [64]. Positive attitudes and perceived
behavioral control are important drivers of intention, as evidenced by the strong correlation found between students’
confidence in their comprehension of global challenges and their willingness to relocate or work in environmental
institutions. However, unless addressed through focused curriculum reforms, the majority of respondents’ reported
lack of formal exposure to green economy content may erode these behavioral intentions.

By providing insights that both complement and deviate from previous research, this study adds to the expanding
conversation on green transition and sustainability education in developing and transitional economies. Studies
carried out in Eastern Europe and the Western Balkans frequently show that students lack environmental literacy and
that sustainability is not sufficiently incorporated into higher education curricula such the study from Nedanovski et
al. [65] reveal that barriers that may arise on the supply side of green skills are connected to the vocational learning
and development framework. In specific instances, the national education framework demonstrates the necessity. for
further educator training initiatives concerning particular abilities. Furthermore, there should be requirements for
training that need to be addressed. In addition, study [66] emphasize that the green jobs creation and its development
should be the national priorities in case of the North Macedonia as a country of the Western Balkans. Additionally,
study [67] concluded that theWestern Balkan countries as a result of the informal sector, face another challenge
and difficulties on the road towards environmental impacts. In general, education and training focused on green
skills in Europe are also still developing, yet innovations within Member States and at the EU level provide valuable
insights, such as the importance of including health and care workers along with their organizations, actively involving
communities, and requiring providers to implement sustainable practices [68].

The greatest difficulties across all pillars concluded in the report by Djatkov [69] in the case of the Western Balkans,
are deficiencies in capacities of various types and at every level; limited public awareness; minimal enforcement
of regulations; inadequate collaboration among entities and interests throughout the sectors; absence of funding
mechanisms (currently); and absence of political determination. In general, it is suggested [70] for the Western
Balkans to create initiatives and implement required measures to enhance administrative capabilities for execution
of the Green Agenda for the Western Balkans to oversee, advocate and implement adherence to environmental
requirements and guarantee efficient systems for community involvement, availability of information, availability
of legal recourse in environmental issues and ecological accounting. This discrepancy implies that the youth of
Kosovo offer a new avenue for curriculum development and policy intervention. This study fills a significant gap in
the literature by documenting students’ perspectives and goals, especially in settings where formal environmental
education is still in its infancy.

5.2 Implications, Limitations, and Future Directions

These findings have significant ramifications for policymakers and institutions of higher learning. First and
foremost, curriculum designers ought to include more structured material on legal frameworks, environmental
governance, and the global-local dynamics of sustainability. Second, collaborations between academic institutions
and government agencies could be promoted to give students hands-on experience with green jobs and environmental
policymaking. Furthermore, combining economics, law, and environmental sciences through interdisciplinary
approaches may improve sustainability education’s efficacy and better equip students to handle challenging real-world
situations.

5.3 Exploring Potential Mediation Effects

The theoretical framework suggests possible indirect pathways, even though the current study focused mostly on
direct relationships between education-related variables and students’ behavioral intentions toward green learning. In
particular, the relationship between educational exposure and students’ intentions to pursue additional green studies
may be conceptually mediated by constructs like policy belief and environmental awareness.

Students are more likely to convert their knowledge into behavioral intentions if they gain greater awareness and
confidence in the relevance of policies through education.

Future studies should use mediation or moderation modeling, such as structural equation modeling (SEM) or
PROCESS-based analyses, to validate the indirect effects of awareness and policy belief within the larger behavioral
framework, even though the current dataset and design concentrate on direct effects.
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Even though the primary focus of this study was on the direct relationships between students’ behavioral
intentions toward green learning and education-related factors, the theoretical model suggests that these effects may
be conceptually mediated by variables like environmental awareness and policy belief. When students are exposed to
sustainability-related education, they are more likely to believe that government policies are important, which may
increase their desire to further their education in the green economy.

Nevertheless, formal mediation and moderation analyses were not performed in this study. In order to determine
the degree to which awareness and policy beliefs serve as mediators between education and intention, such indirect
pathways should be empirically tested in future studies using structural equation modeling (SEM) or PROCESS-based
methodologies.

Although the study offers insightful information, it must be noted that it has certain limitations. Due to the
sample’s preponderance of Faculty of Economics students, responses may be biased toward economic viewpoints
on sustainability, possibly underrepresenting opinions from technical, environmental, or legal fields. Furthermore,
subjectivity and possible social desirability bias are introduced by the use of self-reported Likert-scale responses.
This model should be expanded in future studies by looking at possible mediating and moderating factors, especially
the indirect effects of policy awareness and belief on students’ intentions to engage in green learning.

Future research should examine longitudinal data to evaluate how student perceptions change over time and across
educational levels in order to build on the findings of this study. A more comprehensive understanding of educational
gaps and policy needs may be obtained through comparative cross-country studies conducted in the Western Balkans
or other developing regions. Furthermore, more studies might examine the ways in which exposure to real-world
experiences—Ilike internships, environmental simulations, or project-based learning—affects students’ preparedness
to participate in the green economy.

6 Conclusions

The findings of the statistical analysis highlight the essential role of education and training in preparing young
generations to tackle the issues of climate change and transition to a green and sustainable economy. The results
indicated that various factors influenced the probability of seeking further education or training in this field,
predominantly including predictors such as confidence in grasping global economic issues, belief in the importance of
governmental policies for green transitions, and previous experience with environmental challenges through education.
The study shows that people who trust their knowledge of global economic issues related to the green economy, those
who think government involvement is essential for a green transition, and those who studied environmental topics in
academic programs are more inclined to seek further education or training in green economy areas. These results
indicate that education is crucial for enabling participation and involvement in sustainable development initiatives.

Given that the current world is confronting significant issues like climate change, pollution, and biodiversity loss,
it is crucial for future generations to tackle these problems and help find solutions. Green transition and sustainable
economic development require people who are well-educated and well-trained to face challenges. Education and
training in the green economy is required to develop future experts who will have the capacity to provide sustainable
solutions to improve economic and environmental conditions. In this context, education provides for extensive
knowledge in areas such as renewable energy, natural resource management, and sustainable environmental policy, to
enable balanced and sustainable development of the economy and society. Also, continuous training in climate change
and green economic development provides individuals with skills and opportunities to apply theoretical principles in
the practice field, positioning them for key positions in public, private, and international organizations that focus on
environmental policy and the green economy. Training also helps develop social awareness and motivate commitment
towards supporting sustainable development, for instance, taking steps to prevent environmental crises and raise living
standards. An integral aspect of this is developing confidence and capability in working on global problems, such
as resource management and environmental protection, providing professional career and opportunities within the
green economy. This is an opportunity to assist in saving the world and helping to make the planet more sustainable
for all future generations. In short, education and training are the two cornerstones that will empower the young
generations to conquer the climate change challenges and create a green and sustainable economy. It is an opportunity
to take a positive role towards the future and enjoy a healthier world and sustainable development for all. However,
there were some of the variables such as gender and study level that did not influence the likelihood of pursuing
additional education, thereby suggesting that individual interest, information, and perceived opportunity in green
economy profession are more decisive. In summary, what the findings of these results tell us is that education and
lifelong learning are very important in preparing future professionals who will be central to addressing climate change
challenges and developing a green, sustainable economy. It can be through increased awareness as well as knowledge
where education should play an important role in unfolding these global challenges to enable future generations to
build a sustainable and resilient future. The results indicate that individuals educated on environmental topics are
more inclined to pursue further learning and training in the green economy.

Thus, Kosovo needs to prioritize incorporating sustainability and green economy issues into the curriculum of all
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levels of education, from primary school to university. This would go a long way in raising youth awareness about
environment issues, such as climate change, resource erosion, and extinction of biodiversity, and equip them with the
right knowledge for future sustainability.

The green economy clearly requires specialized expertise. Kosovo can initiate and promote additional vocational
training and advanced education programs in specialized fields such as green technologies, sustainable farming,
renewable energy, environmental regulations, and climate change mitigation. Programs can equip the youth for the
upcoming job sector in the green economy, providing them with the necessary skills to tackle environmental issues.

The study highlights the importance of government policies in facilitating a green economy. Kosovo can encourage
interagency collaboration and cooperation between government agencies and schools to align academic programs
with national environmental policies and goals. This can be achieved through internships, training programs, and
joint projects that allow students to gain practical experience in the green economy sector.

The study indicates that confidence in grasping global economic issues related to the green economy serves as a
primary driver for seeking additional education and training. Kosovo needs to allocate resources for public awareness
initiatives that educate its population, particularly the younger generation, on climate change, sustainable development,
and the green economy These campaigns can also inspire the contribution of education to addressing these issues and
encourage individuals to obtain further training. The findings indicate that individuals who believe there are sufficient
career opportunities in the green economy are more likely to pursue related education and training. Therefore, Kosovo
should come up with incentives for organizations and businesses to invest in the green economy sector, including
renewable energy, waste management, and sustainable agriculture. Through the promotion of an environment-friendly
scenario for green companies, Kosovo will be able to stimulate the creation of jobs and make youth see tangible career
prospects in such industries. Kosovo should engage in global cooperation and knowledge-sharing experiences on
climate change and sustainable development. By aligning itself with current advanced nations and organizations
in the form of green economy practices, Kosovo can tap into co-shared know-how, best practices, and sources of
finance to enable training and education in the green economy for future leaders. From the analysis, it is evident that
those who are willing to move for a career in environmental sustainability will be more inclined to acquire additional
education. Kosovo can offer funding or incentives for students to get international exposure or move for internships
and employment in the green economy sector. This would improve their skill sets as well as impart global knowledge
exchange regarding sustainability practices.

The study’s findings indicate that students’ desire to seek further education in sustainability and the green economy
is greatly shaped by their comprehension of global economic issues, their recognition of environmental problems, and
their conviction about the importance of government policies. The research did find certain aspects where students
may exhibit overconfidence, particularly regarding the law’s involvement in environmental issues.

Drawing on these results, several recommendations can be proposed to enhance the effectiveness of sustainability
education and equip students with the tools necessary to make a meaningful impact on the green transition.

It is recommended that universities in Kosovo and other developing countries integrate sustainability-focused
topics into their curricula, as exposure to environmental matters significantly impacts students’ engagement with the
green economy. This may include starting or expanding courses on biodiversity, climate change, green economy
principles, and environmental protection regulations. Additionally, combining environmental studies, economics, and
law through interdisciplinary methods may offer a deeper insight into sustainability.

Improve University Programs’ Teaching of Government Policy According to the results, students are more likely to
seek additional education in this field if they think that government policies are essential to the green transition. As a
result, academic institutions ought to think about enhancing their emphasis on teaching environmental policy. Offering
specialized courses on environmental law, climate governance, and the role of government in sustainable development
could be one way to achieve this. Working together with governmental and non-governmental organizations may also
yield useful case studies and insights to enhance the educational process.

Enhance Employment Prospects in the Green Economy Universities should strengthen the connections between
their academic programs and opportunities in green jobs, as students have shown notable enthusiasm for sustainable
industries. This can be accomplished by partnering with environmental groups, offering internships at sustainable
companies, and delivering career advice centered on the growing demand for green jobs. Career fairs and networking
opportunities with experts in the sustainability field may improve students’ shift from education to jobs in eco-friendly
industries.

Students’ readiness to participate in the global green transition is indicated by their willingness to move for green
job opportunities. By offering resources that assist students in investigating global career pathways in sustainability,
universities could further support this. Students may be exposed to international environmental policies and practices
through exchange programs, internships overseas, and collaborations with foreign institutions, which would improve
their capacity to support the green economy globally.

There is a need to better bridge the gap between theoretical knowledge and practical application, as evidenced
by the negative correlation found between students’ likelihood of pursuing further education and their confidence
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in their comprehension of the role of law in global environmental issues. It is advised that academic institutions
create hands-on workshops or modules that highlight the use of legal frameworks in actual environmental situations.
Students can acquire useful skills that will equip them for careers in environmental law and policy by participating in
case studies and problem-solving activities.

Although this study provides insightful information, more investigation is required to examine the long-term
effects of sustainability education on professional outcomes. Future research could look into how well students apply
their green economy education to their careers and how colleges can better monitor and assist recent graduates who
are employed in the green industry. Furthermore, more study could be done on the variables influencing students’
opinions of green economy employment prospects, especially in developing nations.
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Appendix

Table Al. Demographic profile of respondents

Variable Category Frequency Percent (%)
Gender Female 240 56.6
Male 184 434
Age (years) 18-25 88 20.8
26-35 48 11.3
36-40 64 15.1
40+ 96 22.6
Other / Not specified 128 30.2
Study level First-year bachelor 8 1.9
Second-year bachelor 16 3.8
Third-year bachelor 48 11.3
First-year master 136 32.1
Second-year master 64 15.1
Master graduate 64 15.1
PhD student 40 9.4
Other 48 11.3
Faculty Economics 360 84.9
Computer Sciences 24 5.7
Social Sciences 16 3.8
Other 24 5.7
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